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Introduction

The purpose of 103 is to develop a program aiming to train a new generation of creative,
entrepreneurial and innovative professionals in the field of guidance able to develop and use
Social Emotional Competence in order to face current and future challenges and to convert
knowledge and ideas into more cliementered services benefiting divas target groups and
users of career guidance services.

In order to define the content of the training program, the partnership at first made a
research and analysis on the definition and factors of Social and emotional Intelligence (SEI),
a review of thetheories currently used to explain SEI and its dimensions and an exploration
of the existing training methodologies, relevant tools and instruments which can be adapted,
allowing for the elaboration and further elaboration and development of specifitegras

and methods to provide theoretical and practical training for the improvement of career
JdZA Ry OS LINI OGAGA2YSNRQ &1 Af f éareed practitiondd 3C dzNI K
training needs was conducted under 102, to find batv important career practitioners find
socialemotional competences, how they relate to the requirements of daily practice and
moreover whether there is a systematic lack of certain samabtional competences among
practitioners, that will be the basfer defining the training modules.

According to 101 results, 13 soehotional competences were identified as important for
career practitioneQ & S FFbristiake§i@pirposes, the 13 soemhotional competences
were combined in fivelusters,as fdlowing:

1. Empathy SkillsAffective empathy and Perspective taking/Cognitive empathy

2. EmotionManagement Skills Understanding emotions, Emotional salfiareness and
emotional selcontrol

3. Diversity Management SkillsSocial concern, Tolerance, Diversity antercultural
competence

4. Active Listening SkillsAttentiveness & Active listening

5. Cooperation SkillsCdlaboration, ConflicResolution

102 survey results revealed thatl clusters were prioritized quite frequently in terms of

training needs, indicating that career practitioners value all five domains of souitional

competence. As a result, the STRENGTh project will develop and disseminate innovative

training modules for all five clusters of sociamotional competences.

Therefore, the program consists of 5 training modules/sections as mentioned above.

Eachsection hasfour parts: a theoretical one that is covered through the review of the
relevant modern literature, a practicaixperiential one, which is implemented throughse
studiesfrom the counsellingpractice and experiential exercisem evaluation part and a part

P.30f157




Co-funded by the ALK

Erasmus+ Programme R
S RENGTH of the European Union >k x

STRENGTHENING THE 5OC10-EMOTIONAL
COMPETENCES OF CAREER PRACTITIONERS

for further study Specifically,ts structure includeshe followingparts:

A. Theoretical background where important definitions, principles and useful
information on methods for improvement are presented
B. Activities to improvesocicemotionalskills: Taking into account that so@motional
AyaStftAaaSyOoS Aa o6Sad tSIFENYySR o6& | OGdz €@
(CockburAWootten & Cockburn, 2021 and through rehearsing, shadowing, and role
models, the program activities focusainly in using participatory activities and
SESNDA&ESad | RRAGAZ2YIEf&s GKS LINRPANI YQa | C
be effective on Sociemotional competence improvement, as they came out from
IO1. More specifically, from the analyses afséing methods, the training activities
will have as basis the following principles and learning concept:
Cognitive training
Cognitive and Behavioural training
Roleplay, experimenting
Awareness / Mindfulness
Feedback and Supervision/Reflection
Criticalincidents
C. Self evaluation exercises, including 5 questions for testing whether trainees have
learned basic concepts of the training unit, and
D. Resources for further study and references.

The program is addressed to:

Practitionersspecializing in careguidance

Practitionerswith Y 2 NB  { K I workexpéri&nkeNdc&reer guidance
Graduates and students eareercounsellingdepartments

Implementation of the program

The STRENGTh training program will be in form of a synchronous and asynchronous
webinar, but could also be done in classroom in real time.

In distance education, the training is conducted through the internet, offering the trainee
"autonomy",i.e.the possibility of studying independently of limiting factors, such as the
obligation of his physical presence in a specific area. The educational material of the
program will be available per teaching unit on the electronic platform of STRENGTh.

An expert in ceeer guidance, who will be the trainer, will be responsible for the teaching

1 Cockburng Wootten, C. & Cockburn, T. (201Unsettling assumptions and boundaries: Strategies for developing a critical perspective

about business and management communicatiBosiness Communication Quarterty (1), 4559
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of the content of the modules. S/he will guide the trainees how to go through the
different parts of the modules.

The trainees will be able to study the theoretical part of eawddule asynchronousiyn
ppts, notes or videos formabefore the beginning of the practical part.

For the practical part of the training, participants will be guided by the trainer to
implement the experiential exercises and discuss their experiefoeactivities will be
implemented under the supervision of the trainer, either in groups or individually. The
trainer will explain the scope and the instruction of each activity and facilitate the
reflection process.

Trainer and trainees will meet in theaining platform to go through the training
activities Most of the activities will be interactive and of different forms, such as drag
and drop, matching game, online filling of form, meeting rooms for group activities,
Ydzf GALX S OK2 A QS drmsyleicg i6 NEeX to ihkR &é training more
interesting. The material will be alswailablein downloadable formgthat can be used

if training is implemented in realassroon).

At the end of each module, the trainee is required to completectronically the
corresponding assessment test, which may include multiple choice questions, true / false
statement.

In addition, before and after the program, participants will complete an evaluation form
to demonstrate the impact and effectiveness dfet program on the development of
Ol NB S NJ LINsbcldénmiotiphalsilis. N &

The duration of the project is33.5 hours (Theoretical part: 5.5 hours, Exercis€s52
hours, Evaluation: 2.5 hours)

Unit 1 Empathy Skills6 hours (Theoretical part: Bour, Exercises: 4.5 hours, Evaluation:
0.5 hours)

Unit 2 Emotion-Management Skills 6 hours (Theoretical part: 1 hour, Exercises: 5 hours,
Evaluation: 0.5 hours)

Unit 3 Diversity Management Skill$5.5 hours (Theoretical part: 1 hour, Exercisés:
hours, Evaluation: 0.5 hours)

Active Listening Skills8.5 hours (Theoretical part: 1.5 hour, Exercises: 6.5 hours,
Evaluation: 0.5 hours)

Cooperation Skills6.5 hours (Theoretical part: 1 hour, Exercises: 5 hours, Evaluation: 0.5
hours)
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Section 1: Empathy

Short Description

The purpose of this section is to familiarize you with the basic theoretical knowledge and
methodology on how to improve yourngpathy skills gffective empathyand perspective
taking skills)At the same timet highlights the need tapply enpathy skills in your everyday
counsellingpractice in order to provide quality career guidance services to your clients.

Learning Objectives

The training aims at assisting counsellors in:
beingable to facilitate mutual contact and discussion taking into consideratiootiems and
feelings of the other;

beingable to show understanding of the opinion and feelings of other pe@wid accept
2U0KSNEQ a dKS& | NBT

knowing how to understandrelevant unspoken information, felengs and needs of other
people;

beingable to create a good conversational climate through ditem openness and respect;

beingable tofocus on understandingow a person feeleandwhy they feel that way

applying empathy ski in every dagounsellingoractice to support the beneficiaries tifeir
services.
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1.1  Theoretical background
Definitions

Empathy

¢CKS y2iA2y 2F SYLI GK& KFa o0SSknowdSyniahdt £ (2
psychologist. He was the first &rticulate the importance of empathy in the therapeutic

NBfl GA2YyaAKALID | OO 2iNRelligteher's éffort Ko\ NéaX theSothiedl paréod &
deeply, accurately, and ngadgmentally. Empathy involves skilful reflective listening that
clarifies and arhJt A FTASa (KS LISNE2y Q& 26y SELISNASYOAY:
f A40Sy SNDa(IBY. YAccofding & MiE tliéoentred approach, one of the three

basic principles that reflect the attitude of the counsellor to the client, is empathetic
understanding towards themThis means that the counsellor senses accurately the feelings

and personal meanings that the client is experiencing and communicates this understanding

to the client.Since then, both Rogers (1975) and other psychologists (e xJe¥W&974) have
L2AYISR 2dzi 0KS LINRPOSaa StSYSyd 2F SYLI dKex
OSKI @A2NERE GKIYy F adradsS 2Ny GdGAGdzRS @

The concept of empathy has since then been developed and expanded (e.g. Hartley, 1995;
Duan & Hill, 1996; Bohta& Greenberg, 1997; Beck, et.al, 1979; Pearson, 1999). Research
supports that the construct of empathy within trmunsellorclient relationship applies to

some extent acrossounsellingtheories whereas almost every approach to psychotherapy
claimstheKSNJ LJAa0Qa SYLI GKe +Fa OSyuNrt G2 Ada S¥
In counselling research, counsellor empathy can be conceptualized as interpersonal efforts to
GFr1S GKS OfASy(iaQ LISNRLISOIADSa o6& dmitbdaly 3 (2
experiences (Moyers & Miller, 2013). A more practical conception of empatBarrett

[ SYYIINRQa omMpymO 2LISNI GA2ylf RSTAYAGAZ2Y 2F S
that of the therapist (empathic resonance), the observer (exgdssmpathy), and the client

(received empathy).

It is important to highlight that the development of empathy depends on two complementary
functions: the sensitivity based on emotion (affective empathy) and the assumption of the
perspective of the other ootherwise cognitive empathy (perspective taking). In other words,

SYLI 6GKSGAO LISNAR2ya NB ofS G2 Lzt GKSYaSt @S
and emotionally.
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Affective empathy

Affective empathyA & G KS OF LI OA & (G2 &KIFINB 2N 60502 Y¢
emotional states at least in valence and intensity. It involves experiencing the feelings of
Fy20KSNJ LISNB2Y® LG Aa I+ LISNER2yQa FoAfAGe 3
emotions, drawing on verbal and nererbal cues and an ability to understand and imagine

the feelings and intentions of others (including in the past and future).

The main feature of emotional empathy is the importance given to the emotional response
to a per®n experiencing an event. These reactions are not easily discernible, though, as the
source of emotions can often not be attributed to empathy but to selfish motives (Baron
Cohen & Wheelwright, 2004).

Cognitive empathy

Perspective taking arognitive empthy is the ability to consciously put oneself into the mind

2F FYy20KSNJ LISNB2Y (2 dzy RSNRGFYR 6KFG akKS Aa
ability to take the perspective of others and see the world through their eyes e.g., by
imaginingwhat their roles and circumstances may require from them, being able to imagine
how others will be affected (Decety & Jackson, 2006).

Hoyat (2007) claims that cognitive empathy (or emotional theory of the mind) does not
require one to really share one'sdngs, but only to understand another person's emotional
states. In other words, cognitive empathy refers to the mental understanding of the other's
experience.

CdZNI KSNXY2NB>X | OO2NRAYy3 (2 5eY2yid ompngpos O2
transposition into the thoughts and actions of another and in this way he/she manages to
GASG (GKS ¢g2NIR GKNRdAdAK 20KSNAQ (GK2dza3Kia | yR

Characteristics of a counsellor masterful in empathy

Being empathetic goes beyond feelingumderstanding how someone else feels or thinks. It
incorporates a variety of socemotional skills and attributes, the effectiveness and
O2YO0AYylFGA2Y 2F gKAOK OFy SAGKSNI I YL AFe&e 2N R

The most important characteristics of a coungemastering empathy are:

1 Imagination: When practicing empathy, an individual is taking the perspective of
another person. In essence, he/she is imagining what it would be like to actually be
the other person.
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f OpenMindednessAllowingoneselfi 2 6S Ay Tf dzZSYOSR o6& 20KSNE

1 Vulnerability:Respectfully sharing reactions and feelings about what the other person
is saying, with the intent to confirm that he/she fully understands them.

f SelfAwareness! Y RS NE& (i | Y RA yénotira ar fezlings $dyXba affecting
his/her thoughts and reactions.

T {SyaridArAgrie (BSPHEKSNAPIOKRAKRGEANY AaSY2GA2YI
what people are feeling by watching their body language and facial expressions, and
listeningnotonlyi 2 GKSANI g2NRasx odzi (2 lyeé aoSisSS
they are not being direct and transparent.

f Compassio ! YRSNEGIYRAY3I 2F 20KSNRAQ LI AY | YR
pain.

1 Active listeningEffectively turning down the volume oiisfher own voice and turning
up the volume on the other person's voice and showing curiosity by asking questions
2y LIS2LX S4Q SELISNASYOSa yR FSStAy3ao

1 Communicative attunemenfn active, orgoing effort to stay attuned on a moment
to-moment basis with th®©f A Sy 1 Qa 02YYdzyAOF A2y a | yR dzy

Importance of empathyskillsfor career counsellors

Whereas psychotherapy research contributed substantially to a better understanding of how
counsellor skills affect patient outcomes, research in cam®mselling has less to offer
concerning these issues (Whiston & Oliver, 2005). Even though therapists and career
counsellors are not the same, the similarity in counsetl@nt relationships allows for career
counsellors to equally assume that practgiampathy in career interventions is an equally
important ingredient for helping clients to deal with careetated problems (Klonek, et.al,
2019). In fact, relationship quality criteria of thmunsellogclient interaction, such as
empathy (Moyers & Miller, 2013) and working alliance (i.e. De Haan, et.al, 2013) are essential
criteria for counsellingsuccess across a variety of settings such as psychotherapy, coaching,
and career guidance (McKenna & Da2{309).

Empathy is considered a core method and success measure in counselling (Moyers & Miller,
2013) because for any counselling tactic to work, the counsellor has to make the person in
treatment feel understood. To do this, the counsellor must not amigerstand what a person

says in a session but also understand what the person is not saying and communicate this
understanding (Martin, 2010). Empathy helps connect people, moving them toward each

other in a helping capacity and allows people to buildiaozonnections with others. Thus,
0SAY3I SYLI GKSUGAO SyadzaNBa O2dzyaStf2NB | NBE A3
they present them. Moreover, certain behaviours, such as demonstrating empathy,
encouragement and appreciation are generally sidered beneficial to the development of

Fy FTTFSOUADBS 62yR 0S®P3Idr DNBEIAZ2NE g [ SO&3 HAM
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Retrospectively, lack of empathy undermines the process of developing and maintaining
interpersonal connections. It presents difficulties @pairing conflicts, collaborative working

and solving problems, all of which are bits of the career counselling process. Moreover, poor
cognitive empathy was correlated with deficiencies in-s@lareness of emotional states
which make career counsellingsk effective (William, et. al, 2016).

Another important gain in counsellors exercising empathy is effective emotional regulation.
Emotional regulation is important in that it allows us to manage what we are feeling, even in
times of great stress, withoudtecoming overwhelmed. By using empathy while interacting
with clients, counsellors are able to build the relationship, check their own understanding,
provide adequate support and focus their attention on the client (Hanna, 2001).

Lastly, it is importantto mention that client contribution is equally important in the
O2dzyaStftAy3d LINRPOS&aas Fa KSkaKS AyFtdzSyoSa GK
In fact, empathy appears to be a mutual process of shared communicative attunement
(Orlinskyet al., 1994). It is worth noting, however, that when counsellors are truly empathic,
GKSe | GhdzyS G2 GKSANI OftASyidaQ ySSRa FyR | OO0:
empathy (Duan & Hill, 1996; Martin, 2000). Therefore, even though effective thypa
requiresatweg I @ K2y Sad AYGSNIOlA2y>s O2dzyasStf 2NDa
likely successful counselling sessions.

Enpathy skills in practice
Empathy is a major element of counselling process. Part of being a truly empathetic

counsellNE A& (2 o06S [o6fS G2 RSGSOG OftASyGaQ NBI
express empathy. In line with several authors (e.g., De Haan, 2008; De Haan, Culpin & Curd,
2009; Rogers, 1973, Klonek, et. al, 2019) functional saiational skills predictounsellor

empathy.

lY2y3d GKS Yz2ail 02YY2y gl ea O2dzyasStt2NR OFy
are:

V Put aside their viewpoint$eople often don't realize the extent to which their own
experiences and beliefs are influencing how tpeyceive other people and situations.
Muting themselves down a bit in order to put those things aside can help them focus
on the person in front of them and help them tune in better to what is happening for
him or her.

V Listen intently Sometimes people tisn to others while already developing their
response or defence to what they are saying. Not only are they not able to hear what
others are saying, but they often miss key pieces of information that can help them
better understand what the other personftsying to convey. Counsellors should give
themselves permission to turn down the volume on their own voice and turn up the
volume on the other person's voice.
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V Use their imaginationAs people share experiences, emotions with counsellors, the
latter have b try to imagine what it is like to be them. They have to use the images
their clients are sharing, their emotions, or their circumstances and try to place
themselves there, just to see what it might feel like to be them in these moments.

V TrynottofixoR2 6y aAT S 2 i K:SNBEN(DeoplddraSaniing so@cvse in
need, especially when they are experiencing challenging emotions, it can be easy for
them to want to jump in and fix it. Even though in that way, people are trying to be
helpful, this can leae others feeling unseen and unheard, thus undermining the
counselling process.

V Be curious and make sure they understand what the client is saying, using active
listening techniques Asking questions about experiences, using active listening
techniques, hipspeople feel seen and heard and it's a nice way to practice empathy.
Counsellors who show an active interest in making sure they understand what the
client is saying acquire higher levels of empathy, whereas low empathy ratings were
givenwhentherewad t AGGt S AyiSNBad Ay GKS LRAyG 27
Oft ASyi(ié¢ o.NHzSO1 SidG FfdX wnncz Yi2yS1=z Sid
or using summaries positively predicbunsellorempathy, as typical behawvios
associated with ¥ LJ- G K& | NB LI N} LK N} aAy3 2N I RRNBaA
Rogers, 1973, Korman, Bavelas, & De Jong, 2013). When counsellors paraphrase their
Of ASyiQa aidldaSYSylasxs aK2g¢g | LIIINBOAIGAZ2Y S
2003) build on empathy ahretain a positive working alliance (Klonek, et. al, 2019).

V Nonverbal signalsan also help counsellors understand how the client responds in
their empathetic approach. When their empathic responses have been successful, it
Ol'y S@ARSYI( résNdsg, aindd 5f thOliead®nyapditivebadresponse.

If their empathic responses have not been accurate, the client will probably indicate
this nonverbally by stopping, fumbling or becoming frustrated. Being aware of these
signs will assist counsets in relating to the challenging client. They may need to
adjust their approach if the client is not responding to them.

Methods of empathy skills improvement

Seltawarenessand reflection can serve in identifying our own emotions and emotions of
others. Moreover selfmonitoring can be used to reflect on how we express emotions.- Self
awareness and sefhonitoring serve in understanding our own experiences and emotions
which is a first andmportant step in developing empathy. On the other handndfulness
techniques enhance personal attunement and provide attentional and emotional self
regulation. Therefore, seliwareness and mindfulness techniques can prove beneficial in
cultivating empthy.
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As an example, a type of mindfulness meditation called lekindness meditation (LKM) has
been shown to increase cognitive empathy levels in madtarsl counselling students
(Leppma & Young, 2016). In fact, empirical research showed that sixs &&kour-long,
weekly sessions) of practicing this lovikigdness meditation was enough to increase
empathy levels, indicating it is an accessible way for all therapists to increase their own levels
of empathy.

Cognitive processes, such asle-taking and communication skills training can also
adzLJLX SYSy i  O-fnuygvanseht fsidcBognitide Sfpathy is based in switching
FGaGSyadAazy G2 01 1S ShyResi KEgNGXHY dLISiaskIts FSLOTESED S| 0@ G
0K G GF 1 Aydve in Qiewing yiheif dife situatid®sN&s Li&Il as managing

2y SQa 206y NBI OGA2ya ( 2the develppntent of Of A Sy
counselling seléfficacy among counsellois-training (Khattar & Gawali, 2014).

Furthermore, empathy can be developed and improved by regular practicing among
counsellors. Over time, the ability to understand and relate to the emotions of others
becomes stronger and among useful techniques to practice empathy are:

- Talking to other peple Practitioners have to make it a point to begin conversations
with people they meet and see across their dayday interactions. While engaging in
the conversation, paying particular attention to what that person is feeling is of high
importance.

- Noticingbody language cuedhis can include the tone of voice, subtle shifts in energy
and other types of nonverbal communication.

- Focusing on listeningithout interrupting Managing both the distractions and their
own feelings and working on staying emotionally attuned throughout the
conversation are good techniques for improving empatfgcusing on understanding
GKS K2g6Qa& | yR @K=& Qand aktiye liSdnitgkcandelp/steéhditien (G A 2 y
O2dzyaStft2NBRQ SY2GA2yIlf dzyRSNEGFYRAY3I | yR

- Trying to understand people, even when they don't agree with them.

- Asking people questions to learn more about them and their lives.

- Imagining themselves in anothperson's shoes.

- Taking actionCounsellors should first recognize that they can do things to make a
difference in someone else’'s life.

- Lastly, inthe context of seK YLIN2 3SYSyYy G | yR NBFt SOGAYy 3 dzLJ
counselling approaches, practitioreecan benefit from usingideo-based analyses
. & O2RAYy3 GKSAN 246y aSaarzyas O2dzyasSftft 2N
their microbehaviaNI € NBLISNI2ANB SAGKAY || aSaarzyé
behaviours and interactions (Klonekt, al,2019) even if these assessments are still
relatively uncommon in career research (Hirschi, 2017).
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1.2 Suggested activities to improve Empathy Skills

Activity 1 ¢ Recognizé€Responds
(source:Sherri SorreAVP/ The transformer http://thetransformer.us/08-3.pdf)
Information for IT programmerCombination of two types of activities.
A. Exercise type drag and drop. The trainee will be shown the 12 dialogues and
then among the list with responses, he/she will choosedhe that matcles
with each dialogue. After finishing all the matches, he/she will be given the
answerc red the wrong ones and green the right.
B. Rooms to reflect on their answers

Activity type: Cognitive method

Learning goalsThis exercise can help participants tare about the different ways
they can respond to a person in need of support, and why empathy is usually a good
way to assist other people in overcoming their difficulties.

Specificities Individualor groupactivity, but shall be implemented in groups ftire
reflection part. The learners can go through the activity alone or in groups of 2 persons
and then come back in one group to reflect upon their experience over the activity.

Duration:45 minutes

Materialneeded 6 ¢ KS f A & g8 DiakogudsBvailaifeyodliSeiitag and
drop activity or in printed form)

Useful information for the trainer:At first you shall explain the aim of this

activity mentioning that there are several responses that we usually use
during interactions¢ KA & | O A@AGeQa a02LIS Aa G2 |
each time what kind or response they use and most important which of the
responses is most effective, especially in a counseling process.

In this activity they will have to read 12 dialoguesdan match them with
the provided responses. The categories of the responses are:

1 Advising giving advice on what to do as a solution to the problem

one-upping minimize the importance of the situation

1 educating try to make the other to see the situaticas something to learn
from

=
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1 consoling saying thingso make the other person to feel better when s/he is
sad or disappointed

1 story-telling: start telling similar stories from own experience

1 shuttingdown: trying to distract the attention, focusing on sotheng totally
different

 sympathizingfeeling or expressing2 YLJI adA2y > Fa F2N) G§KS

f interrogatingr Yl {Ay3 jdzSadA2ya (2 FAYR 2dzi ¢
that led to this situation

1 explaining trying to give explanations on whatdfother person said

1 correcting saying that what was mentioned is not correct

1 fixing it give the solution to the problem

 empathizngy GNBAY3 (2 3ASG Ay GKS 23KSNJ LISNE

Get trainees in groups of 2 (otherwise they can go throughdiadéogues
alone) and guide them how teategorize each dialogue in the given
categories. When all groups (persons) have finished with the categorization,
get them in one group for discussion over their experience.

Instructions There is a list of different typed oesponses that are common during
interactions.Read each dialogue between A and B and decide what type of response
Buses/ 2y ySOG SIOK (el 2F NBaLkRyaS G2 St O
between user A and B.

List of Responses
advising
one-upping
educating
consoling
story-telling
shutting-down
sympathizing
interrogating
explaining
correcting
fixing it
emphasizing

=4 =4 4 -4 4 8 -5 4 -5 -9 2 -9
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Dialogues
1.'Y LQ@S o6SSy GNBAy3 (G2 3ISG GKAa ¢SAIKG
B: What actions have you taken so far fleat? (nterrogating)
2.1Y LQY 62NNASR | 02dzii K ldabtstyissmo@h/ 2 dzZ3K Y2y S|
B I can lend yosome money(Fix it)
3. A:llost my job.
.Y / KSSNJ dzLJs £ S0Qa 32 KHu@Sdown) RNAY 1 | YR
4. A: Look at my scar from my accident
LY ¢KFEGQa GAyex 221 G (@&pgng)L 320 6KSY
5. A: |l was standing in the cue to get into the bank for 1 hour and it was too hot and
people around be starting shouting and pushing each other.
.Y ¢KFGd NBYAYRESOG&SIZF GKS GAYSXX
6. A: | have so much to do today.
B: Are you feeling overwhelmed and wantimgip? (Empathy)
7.1'Y LGQA aO0FNER F2NJ YS G2 3S0G dzLJ FyR &LISIH
B: | think you should jointheatre team (Advising)
8. 1Y LQY NXBIffeée @RI 2LBWI ye2dzNg &3 22AR/3AY 2 (1 K S N
.Y ¢KFGdQa y@iectigoKl G L alFAR®
9. A: My husband found a new job and had to move in a town 300Km away from
our home.
B: See it as a chance to learn how is to leave alaieidating
10.B: A: | feel so sad that my son wageled from school due to his bad behawio
towards his professor.
.Y LGQA y20 @2dzNJ Fldz G &2dz | WEsching)322R L
11.' Y L QY eNXou prémiseddzlda here at 23.80d it is now after midnight.
. Y L U Qéausezhy¢ fraffic viaStertible=(xplaining)
12.A: | just got the results from the medical exams and it was what | most feared.
.Y hKZ (KI{iQa GBSNANWwodSP LQY a42 a2NNBO 0

Questions for reflection(After having finished the matching exercise participants get
in groups for further reflections upon their choses).

Which of the response style is most appropriate in a counselling session?

Which is/are not appropriate and a counsellor should avoid?

Whatrole might empathy play in your workplace, classroom and community?

How has this activity impacted you?

P.150f 157




% Co-funded by the [
Erasmus+ Programme £ x
s RENGTH of the European Union *ox*

T
COMPETENCES OF CAREER PRACTITIONERS

Activity 217 Role play on Real life scenario

Information for IT programmer: Activity type B: Rooms to meet. The description of
tasks and the scenario will be provided on the page of the activity (we could also give
them the option to download thengpdf file).

Activity type: Role playing Experienial

Learning goalsThe exercise of role playing based on a real life scenario aims at assisting
participants into using the appropriate techniques/questions to show empathy towards the

other person. The person in the role of the counsellor will be abientterstand the emotions

2F GKS GOt ASydé FyR NBalLRyR (G2 KAY Ay Iy SYL
the other to get into your shoes or not.

Specifidties: Group activity

Duration:45 minutes

Material needed: Scenario (available the platform and in printed form)

Useful information for the trainer:

This is a role playing activity based on a real life scenario. You shaN@phrticipantsto
volunteer to role play. One is the job seeker/client and the other is the counsellor.

The counsellor has to handle the situation showing emp#&ébth the counsellor and the client

will have 10minute preparationlnvite the person who gets in the role of the counsellor to

work in a 35 LJS NB& @oli t@ prepare the best way to respond ertipically to the

situation You could propose them to look for some basic information on labour legislation in

the case of migrants, on information offices for migrants, various sites that can help him find

a job, so as s/he can offer objective, real infatonz IS4G Sl AASNJ Ay (KS Of
that way to make empathy gaiground.

The client should read the given scenario and get into the role of Haldi. Invite \worktalso

in a 35 LJS NAgoypitdbetter define his case and communicatioatsigies.

Then, they have 40-minutedialogue.

When the roleplaying is finished the group shall reflect upon their experience according to the
reflection questions.

Instructions:

Client: Read carefully the given scenario and try to perform as lotig into account
possible difficulties, barriers he may encounter in the job search. You can work in a small team
for getting prepared for the role.
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Counsellor: Read the given scenario and get prepared to practice empathy in your role
playing. You caneg help and discuss how best you can show empathy to the client from other
trainees.

Go on the role playing for 10 minutes.

Scenario: Haldi, a young engineer, needs to find a job. If he cannot find a job soon, the
authorities will force him to leave ¢hcountry. Haldi habeen tryingto find a job for two
Y2y(GKa odzi KIFIa FFEAESR a2 FIFEINE gKAOK Aa gKe
counselling session, he expresses anger, disappointment, and lack of trust towards employers
who do not wanto employ migrants in their businesses. He feels that everyone in the country

is hostile and prejudiced against him as a migrant.

Questions for reflection

- How isthe clientfeeling at the beginning and at the end of the session?

- What are the feelings dhe counsellor throughout the session?

- What are the feelings of the obsergevhile watching them play?

- Has the counsellor used the appropriate technigues to show his empathy?
- Is there anything else that he could do in a different way?

- What is the overdlexperience of the group upon this activity?
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Activity 3¢ Empathy Role playing

Information for IT programmer: Activity type B: Rooms to meet. The description of
tasks and the scenario will be provided on the page of the activity (we could also give
them the option to download thenqpdf file).

Activity type: Role playing
Learninggals:¢ KS SESNDAAS 2F NRt S xdérienges sirfat dakitgS R 2 v
participants aware of the emotional status of the speaker and trying to respond in an

empathetic way and on the o#r hand at experiencinthe feeling of knowing that thetber
person is trying to get inttheir shoes or not.

Specificities Group activity (work in pairs)

Duration 45 minutes

Materials needed: none

Useful information for the trainer:

This is a rolgplay activity. Invite trainees to get in pairs. One will be the practitioner and the
other the clientThey will practice both roles.

The client will bring into discussion an emotionally intense experience (negative or positive)
GKFG akKS glyda G2 aAKFENB gAGK (GKS AGLINF OGAGAZ
NREfS 2F GKS aOftASyGé¢ (2 7T SSldisdosuieSSo,demaNS R &
share any experience they feel comfortable to share and to the extent they want to.

The practitionemakes his best effort to respond in an empathetic way, trying alsotioen

ardya 2F SY20A2Yy A ylanguigs (lididhedli y SNDRa FIF OS 2NJ 062
Once thepractitioner knows how his/her partner is feeling, he/she can use an empathetic
phrase such as:

GDAGSY o6KI G @2dz aFAR Fo62dzi @2dz2NX 3 L AYIlI3Ay
FSSt Ay3aAKE

GL AYFIAYS BYIXSEA IXKNI OIS MSEISIMY S &2dz YAIKE KI
This will last for 5 minutegfter the F'role play, the roles are reversed and the process

starts again.

When both trainees finish with the assigned task they come in one group to reflect
upon their experience.
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Instructions

Get into groups. One person will be in the role of the practitioner and the other will be the

client. The client shares an experien@here s/he came up with strong feelings (negative or
positive).The other person makes Ker best effort to respond in an empathetic way, trying

also to rotice signs of emotion in thelpNII y SN & FF OS 2NJ 62Reé I y3dz

Some phrases the practitioner case are

GDAGBSY 6KIFG @2dz aFAR 02dzi @2dz2NX = L AYIlI3Ay
FTSSt Ay3aKE

GL AYF3IAYS @2dz YATKEG 0SS FSStAyaIXZIE 2N aL AYL
Role play fob minutes and tbn change roles.

At the end of the 2 esssionsget back in the team tdeR A & Odza & K DuactitoriedfEt (0 K S
expressed their empathgnd what was your overall experience of this exercise.

Questions for reflection:

- How did theclientfeel?

- Has thepractitionerused empathetic questions?

- How did thepractitionerfeel? Was it difficult for him/her to getinto th© f A Shyds? &
- Did the body language helpm/her in recognizing the feelings of tradient?

- What did you learn from this task?
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Activity 4 ¢ Body scarrelaxation

Information for ITprogrammer: Activity type F: Use of Vidaod then Meet in Room

Activity type: Mindfulness

Learning goalsThe purpose of this activity is to pay attention to the inner experiences. This
is because according to Rogers (1982) the first step to be able to accept others and care for
them, is to be aware of theown inner experiences. This can be practiced by performing some
mindfulness exercises. Trainees will practice in regulating the ovaresgss to the inner
mental and physical events in the present moment and to get connected with them.

Specificities The activity can be implemented either individuahjin group. In both cases after
the mindfulness technique, trainees will discusgtiaup their experience.

Duration:40 minutes

Needed materialBody scameditation (audio file)

Information for the trainer:

4G FTANRG @&2dz Oy 3IAGS &a2YS dzaS¥dzd Ay TF2NNI GA
traineesand point out the importance to do this kind of exercise regularly in order to develop
empathy andconnectedness with inner and outer worlds.

Body scanningivolves paying attention to parts of th®dyand bodily sensations in a gradual
sequence from feeo head. By mentallgcanningyourself, you bring awareness to every single

part of yourbody, noticing any aches, pains, tension, or general disconifbr. purpose of

this technique is to tune in to your badyo reconnect to your physical seland notce any
aSyaliAz2ya @e2dzQNB FSStAy3a gAlK2dzi 2dzRISYSyid
relaxation is not the primary goal. The goal is to train the mind to be more open and aware of
sensory experiencesand ultimately, more accepting. So, payiatgention to the body and

bodily sensations i§§ KS ¢ 3aF 0S¢l &é¢ (2 tvpME utb Ndicg Fhato SK I &
someone is suffering or that our actions are hurting someone and by this this way we can
improve our empathy.

When participants are ready toast the meditation exercise, they can have access to the script
of it through the platform or in case of group meditation you can read them the script. At the
end of the meditation, invite all trainees to share their experience.
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Instructions

Makeyourselfcomfortable and closgoureyes gently following the instructions (in thedio
file) to practice bodyscan.
Script( )

1. Lie down on your bed and find a comfortable position laying/our back with your
arms put loosely on the sides and your legs put parallel without touching each
other. (pause 2 seconds

2. Gently close your eyes and rel§pause 2 seconds)

3. You have nowhere to go. Leave behind the day that has just passed and don't bring
G2Y2NNR 6 AY YA Y Rodusdlithimorhefit youkofier yauyselfdhe
gift of relaxation.You deserve itpause 2 secondls
[ SG6Qa o0S3IAyYy ¢ A GhKilling yolir belyAwith air & §db idhafeaud)
and emptying it completely as you exhdfmuse)

As | count from 1 to 4, start inhaling slowly. When | reach 4 you should have filled
your belly completely with air. Next, start exhaling, as | counnhfioto 6 and

emptying your belly completely by the time | reach 6.

[ S6§Q&8 08S3aAYY LYyKIfS Y MZ HE 03X nd 9EKLI Tt SY
I 3 AYY LYKIfS HE o0X nX® SEKIfS HE 02X nz
hyS tFad GAYS® LYKFIfS WX oY n X SEKIFIfS wZX

N oo g k&

Now, give yourself some tinte observe the sensations on your bodgause 4

second}

8. Check if you feel some discomfort anywhere. Adjust your posture appropriately ...if it
helps. Compare the sensation you feel at the point of the discomfort, with the
sensation in another point whertlere is no disturbancgpause 4 seconds

9. Pay attention to the places where your body touches the mattress and see how this

sensation differs compared to the sensations in the rest of your bgdyise 4

second}

10.Now, turn your attention to your toes angiggle them a little(pause 3 seconds)
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11. Feel a relaxing energgoving slowlythrough them and towards your soles,
covering your feet completely and moving on towards your ankles relaxing
completely every partgause 2 seconds

12.Feel the energy moving uprough your shins and calves relaxing thepause 2
second$¥ Now your shins and calves are completely relageqlise 2 secondls

13.Turn your attention to your thighs. Feel the energy penetrating them and relaxing
them fully.(pause 2 seconds)

14.Now, feel the energy moving up to your waigtause 2 secondi&nd pelvisFeel
them relaxing.(pause 2 secongls

15.Relax your belly and feel the internal organs inside the stomach area relaxing
completely.(pause 5 seconds

16.Feel the energy moving up towards your ché®el your chest relaxing fullgause 2
secondsRelax your lungs and feel your heart beating rhythmicgliguse 2
seconds)

17.Relax your shouldergpause)rFeel your shouldersinking down(pause 3 seconds)

18.Feel the energy moving gradually from your shoulders to your fingertips penetrating
and relaxing completely your arms, forearms and hafasuse 2 seconds)

19.Focus on your throat. Feel your throat muscles relaxipguse 2 seconds)

20.Relax your jaw and yotmngue in your mouth(pause 2 secondfelax the muscles
around your mouth, letting your lips halbpen.(pause 2 seconds)

21.Relax your nosépause)our cheekgpause)and your eargpause 2 seconds)

22.Relax the area around your eygmuse) Feel your gelids heavy and your eyes
completely relaxed.

23.Turn your attention to your foreheadpause 2 second$eel the subtle relaxing
energy penetrating it, smoothing out every wrinkle and allowing a feeling of
complete relaxation in the aregpause 2 secongls

24.Feel the energy moving up to the top of your hegmhuse)Pay attention to a subtle
vibration that you can feel there maybe. Feel the top of your head completely

relaxed. pause 2 seconds)
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25.Now your whole body is completely relaxed. You are so relaxatdypu feel like
freAy3a 2y | Of 2dzR 2 NJ YI & qihuséZsecbniEnioy
this feeling of absolute relaxation for a whil@ause 5 seconds)

26.Now you can allow yourself enjoy a restful and calm sleep.

Questions for reflection:

How was your experience with body scan meditation?
Did you have any difficulty in practicing?

Do you feel different after practicing it?

Are there any feelings you want to share with us?
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Activity 5-Understand and share the feelings of others

Information for IT programmerSeparate rooms to role play and then get back in a
common Room

Activity type: Case studies

Learning goalsThe exercise aims at assisting participants through real life scenarios to
practice empathy and try to recognize how the clients are feeling. Given different scenarios,
the participants have the opportunity to put themselves into the role pfactitioner having

to deal with different cases and in each of them to try to use methods/questions to express
his/her empathy toward the client.

Specifidties: Group activity

Duration 1 hour

Materials neededscenarios

Useful notes for the trainer:

The activity will be implemented in small groufise activity will be implemented in small
groups of 3 persons. In each group there will be 3 roles: Clients, Practitioners and Observers.
Present them thacenaris (availablein the STRENGTh platform onlared in downloadable

form). Every client pairs with ongractitioner and one observemvite trainees who take the

role of the dient to express the feeling of each caskrainees who are in the role of
practitioners try to assist their clients in expressing their problem anake them feel
accepted by getting in their shoe$he observer keeps notes on ttechniques that the
practitioner uses and the points thigcilitate the counselling process and shows empathy.

All participants shall get in all 3 roleSach member of the group shall choose one of the
scenarios given to role play the client.

Each roleplay should last for about-B0 minutes. At the end of each, the participants
summarize how well the practith@r expressed his empathy

The trainer can supervise the process of-pbéging and in case needeslhe canintervene
to help participants. At the end of this process, all participants come togeadireflect upon
their experience.
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Instructions

Get in groups of 3. Choose one of the 3 scenarios each of you to get in the role of the client
FyR 380 LINBLI NBR (2 SELINBaa oKIFG &2dz | NB FSS
The practitioner shall try to express his empathy toward the client.

The observer writes down the reactions of the client and the practitioner and the best
practices the practitioner implemented to express empathy.

You shall get in all 3 roles.

Scenarios

1. Filipe the Agitator

Christina is facilitating a collective sessionjam search practices for a group of more than

100 people from different educational and professional backgrounds. Throughout the session,
Christina is frequently interrupted by Filipe who appears to have an opinion on every tbpic an
always ends up blaminfpe government, the political system, or the big capitalist companies.
CAfALISQa aSSYAy3dte Ayy20Syd NBYIFINjla LINRO21S
rest of the group, leading to chatter among people and additional public remarks. For
Christira, it becomes increasingly difficult to maintain the focus of the session and cover all
contents in time.

2. Bill the Angry Teenager

Bill, a 16yearold boy, is an excellent student. Despite his hard efforts, he never receives any
approval from his parentgspecially not from his mother. He feels that they are never satisfied

with his work and achievements, while they show great admiration for his little brother. Now,

AY ht AGAIFI Qad OF NBSNJ O2dzyaStftAy3a aSaaaenys . Aff
related needs and interests. His primary interest is to make a choice that will hurt and upset

his parents and make them feel powerless.

3. Laura and Sports Passion or Career?

Monica, a school counsellor, welcomes Laura (14, 8th grade) and her gdrauta would

like to become a professional volleyball player. She wants to continue her studies at the Sports
High School and passed an aptitude test. Her parents, who initially supported the idea, now
think that Laura should visit one of the best high®ols in the city to take foreign language
classes, instead. Laura is good at foreign languages, and her parents fear that the Sports High
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{OK22f gAft y20 LINRBY2GS [ dz2NF Qa F OFRSYAO

needs to be made immexdely. Laura and her parents vehemently oppose each other.

Notesfor reflection:

Did the practitioner recognize the feeling of the client

Was it easy or difficult to recognize the feeling of the client?

Did the practitioner manage to show empathy?

How did the client feel in the counselling process?

What techniques/practices were helpful towards expressing empathy?
What techniques/practices were not helpful towards expressing empathy?

Have you experiencedsimilar situation like the one in the studgse? How did youdé how
did you manage, howvasthe situation solved/ended?

What can you do, generally, when confronting with various situations/feélings
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Activity6cL 1 Qa y20 Fo2dzi GKS bl Af

Information for IT programmer: Combination of two typafsactivities F & B

First, they wilbe presented with the description of the activity and then play the video
(Type F: Video presentation) and after that they will be meet in room (type B) to
discuss

Activity type: Experiential

Learning goalsThroughthis exercisedideo, participants will see that often the biggest
YrAadalr1S 6S YIS Aa ¢S GNEB (2 GFAEE 2N aazt g
partner.

Specifigties: Individual or group activity

Duration:20 minutes

Material needed: Thevided L G Q& y 24 Fo2dzi GKS yIl Afé

Useful notes for the trainer

Explain to trainees that they will watch a video first and then come back in group to discuss
upon their experience.

Instructions

Watchthisshort¥ RS2 aL{iQa b2d ! dstudsingiop$nyourexfedende.y R (i K

Video
https://www.youtube.com/watch?v=-4EDhdAHrOg

Questions for reflection:

What is the moral of this video?

What are your feelings and thoughts emerged?

Can you bring in mind a case where you acted like the nitue wideo?
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1.3 &elf-evaluation Exercises

The following multiple choice questions will help you to reflect on the educational material of
the section and evaluate your understanding on the basic relevant concepts and theoretical
background. % questions for each section)

Question 1

Fill in thefollowing sentence with the righphrase

The main feature of emotional empathy is the importance givex to

1.the diverse background of a person.

206KS dzy RSNREGF yYRAy®@oughgag | NRa a2vyYS2ySQa
3.the emotional response to a person experiencing an event.

4. thebody language of others

Question 2

Please choose riglr wrong for the followingext.

Cognitive empathy refers to the mental understanding of the other's experience.
1. Right

2. Wrong

Question 3

Please choose the right answer to the following question.

Which of the fdlowing practices developmpathy?

1.¢eNBEAY3I (2 FTAE 20KSNEQ LINRoO6f SYao
2. Listening without engaging.

3. Interrupting someone to correct their statements.

4. Asking people guestions tearn more about them and their lives.

Question 4
Please choose riglr wrong for the followingext.
Empathy appears to be a mutual process of shared communicative attunement

1. Right

2. Wrong

Question 5

Fill in the following sentence with the righhrase.

2 KSy | Ot ASYyl Aa dzyNBaLR BEARMEadA2§&ES XO2 dzy

1. inevitably the counselling process fails.
2.it does not affect the counselling process.
3. counsellors cannot do anything to change the situation.
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